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The over-all purpose of this research project was to

improve teacher efficiency in the undergradvate special education
program at Southern Connecticut State College through the training of
prospective teachers in the following three areas: interpersonal
skills, attitudes ané values toward minority groups, and clinical
teaching approaches for language. It was hypothesized that the
experimental groups attending workshops in each of the three areus
would improve their interpersonal skills, acceptance of themselvus,
acceptance of others, values and attitudes toward minorities, and
skills in the teaching of linguistics. The control group was
comprised of students who volunteered for the expeirimental workshops,
but who were unable to participate because of conflicts in
scheduling., Measurement of the effect of the workshops was made using
self-rating instruments before and after the workshops. Analysis of
the results shows that subjects in the Interpersonal Skilis Workshop
did not feel that they improved their interperscnal skills or their
acceptance of themselves or others. The subjects who participated in
the Attitudes and Values Workshop did not fecel that they improved
their attitudes toward minorities. However, the participants of the
Linguistics Workshop did feel that they aad improved their language

teaching skills.
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CHAVVER 1
RACKGROUND

Since its incepticu, the goals and the conteat of this special
project Lave chauged substantially, Therefore, the history of the
project is briefly descyibed to provide an understanding of how the
vevised goals, rhe content, and vesults of this special project evolved,

Histoxy of Yroi:ct,

In 1968 a planning graut was awarded to the Specilal Educastion
Department at SouLhern Counvcticut State College to establish a
program of perasonal analysis ag a component of the undergraduate
program vl teacherw propavaticn, The purpose 6. the project was to
expose progpactive teachers to techniquas of lezrning about themsalves
and the dynamics of learning.

In 1959, uue different arcas of training were instituted:

(1) perceptusl-motor traluing based on the wovigenic curriculum (Barsch,
1964) conducted by Ray Barsch, and (2) language training conducted by
Eleanor Semel,

In 1970, Bavsch and Semel lueft the facvlty of Southern Gonnecticut
State Colieve, (onsequently, it was nucessary Lo "re~think" the divection
of the projuct., Faculty members with qualifications and interests in
the projucs were enlisced to modity the project ia directions that they
thought would he woezt productive,

On the basis »f the "re-thiunking” of the project, three new areas
of training were instituted in 1970, These three training areas

congtitute the final content of the project, and they sve the foci of
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this finsd vepory. ‘fWhose throve accas srer (1)  luterpersonal
Skills Workshop conducted by Stuare Gevbuer, (2) Attitudes and
Valuas wuxpshop conducted by Awneld Fasslex, and (3) Linguistics
Weekshey covauctad by Esther R, Minskoif,

Conuval Gool,

The uver=all goal of Lhiy Gpoeeial Troject was To dmprove teacher
¢f fleivacy throush imnovetions in the convent of the undergraduate
trainirs progran it Special Bducation,

Traditioually, wunderpraduate Specisl Education tralning progroms
have stressad cournes dn vindel the students fcarn about the character-
istics of variewvs handicapped childrm ds Qeli s ometheds for diagnosing
and treating them, The strces In such {yatning programe has been on the
handicaopped ohaldd, and ast o the qualicics and neecs of che prospective
teacher. An waderlying nvemise of this Special Froject is that it is
as important to concenimate om the characueristics of tho prospective
veacher w: it i o concentsats on vha chacscterisuics of the handicapped.

A speeinl ofedation teacher tocisdly dntevacts with her hand icapped
student:. Gbetsfera, it in important fov the prospeciive teacher to be
awvare of ey persowtivy chegscteriatics and hes social skills, In
additien, «n» must bo suedded bo develep wnre positive pevsonality
charschevistics and social skills, There isx crowing evidence that such
guidanc. van be provided by sensitivity tuaining (Rogers, 1%63),

1n addition to having the puowspective teacher be awvave of ler
personalily uad social »xkills, wue mest alse be made awave of the

attitudes she holds tuwards heyr handicapped scudents. A large pros
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portion of vt tenty in apecial classes, especlaliy for the wentally
retarded, are mewbsrs of wminovity guoups (Pumn, 1868; Viosident’'s
CCominitiew v Mantal Retawvdation, 126%: Irauke, 1971; Rurley, 1971).
Consequently, the prospective txacher nust be vade awice of ber
attitvdes, values, and stereotyper rveparding minoricy groups.

Finally, 1t is necegsary to concentrate on the educational role
¢y the prospective teacher., This wols is In che process of radical
ehangs from that of a teacher of a seltf-contajdned special class to a
resouree teacher who usee diagnustic and clintecal teaching with
various types ol enzeptional childran (Inman, 1968), To train
prospective teachers te take om this new role of vesource teacher,
there wunt ks tho development of diagnost e und cewadial skille iIn
areas auch aw wspgmasge, perception, and acedemics,

Consequenily, the overeall surpove of tids project has been to
impruve teacher o tfscfevcy in the undnrgraduave Special Fducation
program thvougl: vhe traindoy of »vespective weochews do the following
three arexs: (1) nbevpersonal »kidls, YY) attitudes and values
towasd minority gproupd, aud (3) clinical seaching approsches for

Vingquistics, ov laugage,

Snecidic ooty of Mloree Teainiag Swvees,
i f oy - S ML IR ) P AN VL. TR e

.
) O STV L RO ar— -

. dnterenevgonst tkills Wesobop, The weavher's personality and her
SOCLRL W - lis ate arnoug the wosv siwailtcant variables dn the clavsroom

Wetvel in and Jacktow, 1963Y,  “hore boive been indicatione of increased
acasamic yains in stadents with teachewr wha Lhave positive perconality

traiis Laspy, 1% 5: Truax snd Tatwm, 1v6;  Scoheuer, 1971). 1t seews
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that 1t may be posaible to train certain positive social skills through
sensitivity training (Schuwck, 19685 Kogers, 146%), Couseguently, &n
Interperconal Skills Workuhop which wtilized techuiques from censitivity
training snd oxercises to develop vadevitanding of self and othevs was
instituted ae pact of this gpacial project.

The Interpevsons] Skills Werkehop provided a loesgly structured
group esperisnve to halp prospoctive veaschars inprove their skills in
communication, mutuxl underetanding, and group participation, In
addition, ihey were helpad to ansiyze, b great depth, the feelings
aud inteyporsousd provessss they expenienced in the group.

on che bovis of the natuve of the Interpersonal $kills Workshop,
three hyyp: ieser weve praltod,

1., Subjoots who participete in the Interpersonal Skills

worishop (Eypg group) vill have incrensed interpersonal

skills when coupated with subjects who do not participate

in the Werhshop (€ group;.
¢o  lhe Gy wEOUP wili hawe inercased acceptance of themselves

when compared with chte & group.

3.  lhe HIPF sroup will have inerweiaed scceptance of others
when cowpared witn the € group,

Attitudes e¢nd Yalues Worksuon, Most of the prospective teachers in

gpeeial education at Southern Compecticut State College are white and
widdle class., A large number of the handicapped children they will
eventually teach are black, or Spsnisb speaking, and lower class

(Franks, 1971). <Consequently, the Attitudes and Valuas Workshop was
1 P
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institutea for the purpose of guiding prospective teachers to analyze
their atiloudes and valuey towsvd winority group haudicapped childreu.
Az a result of this analyeis, prespective teachers with positive
attitudos and valoes coward suchk children were encougaged to teach in
urban settivgs, Euphasis wes placed on wndifying those prospective
teaciers with uwogstive sttitudes ond values toward winority group
childven., If this did not seea effective with coertuin students, then
they were encoursred to tesch vhite, widdle elues handicapped children
in surburban selrings,
On the besis vf the notuxy of the Atuitudes and Values Wovkshop,
three hypoihetes wesne proivelos,
1. bubjects who participsie dn the Attitudes and Values
| Works'wp (EA_V group) will have less negetive views of
tie culture of minority groups anwd less stevcotypes when
corpared with subjecte who do not participate in the
Workshep (U group).
2y The Ly pyoup wild have levs izar of minority groaps and
greater deslirve for porsonsl imvolvement with such groups
whet ¢ompztad with the C group.
3. The Eﬁ,p Zroup il have wore wuesitive e¢ducavional values
for mincveely graoys When cowpared with € proup,
Lingustics Workshop, The new rule of recource teacher projected
for furuve special educators {(Dunn, 1%98) upplies to teachere of all
evceptionelitiey, and not juat teachevs of the learaing disabled

(Reywuolds and HBalew, 1972, The skills of sach @ resource teacher are
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twoefold,  Yirse, vhe wust have the shility to sdjust teaching mechode
and ruterdnde fo the lesradug chavacterisodos of .the hendic capped child,
vheihey Ge fo menisllv cotavded, emelionsddy di srrurhad, ot legrhiing

disailec,  2mowddition, she nust have the ibilivy Lo provide appropriate

Leaching activitiaer anl matecisls @ sreas anb eor laneuuwe. porce tion,
2 (& = >

The laingalvtaes Worlhop was desdumed wo wruin prospective teachers
in boch of Whicee vvas; tovl, the sbility uo sdivet methods aud materials
Lo suy tvpe ol gxeeplidual chadd, end lae adilivy wo provide sppropriate
welhads ord waterials Iy ther coca of ianguens.

DO rrelu precpedtive tesnciwers to adliust thedv methads sud materials,
g procticus ary uwnad o eonjunciiaa wilh denossirstion workshope, The
Frocpociive rdrotels vereg Ltaincd toe am iy methods and matericls for

threg tvess ot cbaldven:  wovvnd pre~schooslovs: black, lower class
pre-scheniera; oo mentally recaaded pyoessvhoclers,

To fveill pruspective teacher: Cu proviie appropricte veaching methods
and matevdals in vhe oy s Lotonauase, U owodel of coremmication undere
lying the [ilincis Test of Prvenolingursuis anllities (Rirk, MeCsrthy,

and Firk, 198} war used, The (¢ Jingusee avendg encompassed by this
A ] v N

wocel have hoen eircctively tueadned dn Hidinrenr types of hand icappnd

L)

chilvven (Minchotf, 1987, Wivemsn, 1057 1%7), Ths prospective -

teachiers weare trainued o une (e teacniay acuivities of the MWM Pros gram

<

for Developing Linguage Abilivies (hinshoff, Wiseman, sand Mingkeff, 197:2).
fa the Lasls of the nowuce of the Linguistic Qurkshop, ihe {cllowing

nad,

.

hypotheses were pos
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1, Supjects whoe parudeipaty fa vhe wimadstics goxhshap
* (v v Wil hava wore positive Teedings chae the
dev lopuant of handicepped ehilldeer can be dafloavoesd
Wi comnaedyd with subjeces who do ued pavcdeipate dn
A

vhic Machebiop (O grovg Y,

<o The Ly groap Will abow were poritive feciinge that certain

L

tusehiups chould be otyresed wvith e bandicapped when

vengpeelnd WRLI Ll O,

3. AT KL sroks WL phow e pesdoive leslines shoat thely
iiatee 1 Quevelep speciiic skelle and obilities in theiv
Pardicapped stuacniy vhen cospaved with the € group.

2N [FEE ﬂL group wiil chow ware posivive feelings sbout thodr
ceddad der o ddapueee vthe Loesining problems of thedy
datelroapned stwlabtn Ve conpsted wivh vhe ¢ group.

S, rhe L osrawp Gall ochew sare perative Feclings sbout their

cliiian ey Lo relwaiaaty the sooenive problens of thoedy

baud e pped gtudents Vel campured with the O proup,

O
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Traeddurg.

r were eoecruitad for the projeet duxdng vhe fivsy week of esch
camestur,  The praject dlreeror exgpledned the project o each speedal
edueation vlhser 2l the &opﬁamoam“ Aunlor, and vender levels. Students
Vil were dnterested in pavvichpating do one, tua, or a3l vheee works
shops 1iiled oot sehedwWes of thedr fveo viues, Warkshop sehadules
wese then artoaied onvhe boeiys oFf the tdues at which the greatoest
sumber of velonucers wete evallablo,

N
3

hehops dntalved

[ Lad
F R

Tach oF the thrae wor weekly sevslons of two

hoary @ach.,  Daeing vhe firsu sessdon the fs vere pre~tested, and st
the loet cowslon chey were postetested,  Nsel workehop had 12 to 18
studente e samenten,

Hecpuse perticipation in vhe worhshops was voluntary, attendence,
espacindiy during exam peyiods, wsr o provlén.  Therelore, ouly 88 who
atveaded 11 out ef TF worhehop weenioas ware used s Bs for the
stavisticsl mnedvedi,

Those stodende wWho volmteered to pandedipate In g preject worh-
ahop, il coudd pol GO se boueuse of scheduidnyg problows were placed in
the ¢ proap. e O mrowp uss pre aied postebssied &L Lne same times se
the T groips,

s

AT Uhe end o each seanstey, the students dn csch workshop wada

evaluations, The evaluation forg used is i Appendisx A,
Following is ¢ descriptlos of the speeifie procedures used in euach
af the three wWerkshops,

lotexpersoaad Shiils Workshop, l1u this workshop the "T-Group®

LT e

s

style of openesnded diccuesion was vsod, The lesder war nonedivective,
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but provided obeervations asmd futerpretavions, and suggested activivies

to help the gooup explaove and vesolve fssuey as they emexged. o

Thera vere teaindng excvecoises sined ot ineressing speciiic inter-

peLvenal rkhills, such aw comwenication, cheorvetim, owpathy, tasnwork,

competivion, 1vastebpilding, belpeniving, feadership, and group decision

mrkiing, In eddition, there wvere bvief lecvures und theopetical presente

ations relaved Lo v expovience bosed laseaings of vhoe T=Group exexcises,

Explicit skill trﬁiuiug‘was tdnazd Lo vespond to the pyoup needs., Fox

eaumple, "Role Noversol™ was twed vo anelywe iroubled dnveractions.

Studenis were ssked vo gole-play themsslves amwl those dn ox out of the

group with uliom there wag o problem, Feedback awd discussion thon followved,
| There vere aiso “application® oxarciscs and discussions in which

considerativ was wiven to the relovence and use of wovkshop lesrnlug in

evervday specizl education teaching,

Aviitoden apl Values Worlehen. fo heve the students become aware of

thefr atvitud. s Leard winoricy meoums, Chero were exvensive, intcusive
divoussions, Sowme ¢f Che worly discasiions ware based o the jtems of the
Avtitudes and Values Seale,  Sructents were guided to analyaze thedr feelings
towazrd various wimoribty groups ia different typon of siltustions,

To madity the stindeats® attivuder 80 ar 1w be wore positive towsrd
minority croups, movies, resdings, aad guest lecturers wvere used, Movies
such as "Black Ristory = lLeot, bStulen Miraved" narrated by Bill Coeby,
"errick™, which is abeoout a black hild du a ghevro school, and three
movies on phevrio schonls in New York ity and Chicago were wused,  Readings
included several anchologies of black peetry and descriptions of ioney

city wovementa, Scme of the puest lecturers wvere a Llack director of
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special educstivn; the divecior of residentisd care at the New Haven
Repfonal Cenver, aud @ drug sddict, The purpese of thews presentations
was Lo hirve e students dadm to enpsthive with winority groups and
vhaln poritoom in g disoriminatory sctoing,

AABERI: cive Workshop o To train the students to provide language
dievelopwann sutivivies, a lecivresdemmetsarimg approxel way combined with
& practivem,  Munduentsl to the plovming ol this workrhop wiae the premise
that swtudents can beal learn we veach Ly actunliv veaching, Bvery other
weekly seesion vae develnd to Generiptions snd demoustrstions of various
limgwisvic sevivitdes. AC Lhive sevsions e stodents wouald try the
activitdes with thely fellow werinbop vrtudentn,  In the tellowing weekly
session Lhoy vould uwas these salivitees wivh on inddvicesl ohild,

Pre~svhocl children were need far the pracuicous becsuse most children
elouhis level regpiice dapgusge traidning,  Every student spent two sassions
with cach of vhae (heee following tapes of enidiran (for a total of six
procvideune dvissens elvh ahildren) s

L. aminsl S and 5 youy ofds envoalied in the labovulovny

Qv ee Ty aebral U hodl ke On St anan Niate Gollepe,
- bl . . . . . . v .
‘. b chasiy Blockodoand D oyesn clde fuoa dav eare centier, and

“. hiasiionpped G, 4, wmd % ovesy vdas cocoalled In the BuErery school

larded Ghaldpren.

ef LBt denoudstion Sod
- The teoobiag cenivities wsed wore bhirod on vhe coneeovnnl woded of
the dllnaiy Tent of Fevebolinowiseie Abilities (Rivk, MeGarithy, und Kirk,
TGAY,  Howewver, the student: were ey dounshl e mive or even nterprev

thiy teet.  Tuoaddition, adl prychalsgiced (eovinalany wae sveided, and
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wigde
evaryday temis weroe useu., The teachinyg sctivities of che MM Program
for Developing language Abilitdes (Minskoff, Wisemen, & Minskoff, 1972)
weve used, The students were tvained to adapt these activities to the
speci fie leavning chiracterietics of esch child with whem they workaed,

Teansurdoar Inst rameni,
A X T LN e

rem.

Iaterpersonal Skilis Workshuep, Two weasuving lnstruments were usad

B LU S P TY

to eveluate the students who paerticipsted in the Interpersonal Skills
Workshop, The loterpersonal SRills Questiomnsiva (IPSQ Fomm P) was
developed forr this project by Reesel (1%1),  The TPEY Foxm is @ 20 jtem

selferativy scale which measures such broad interpersonsl aveas as emotional
stability, understanding of suvii sud others, ability to comsunicste, and
EYOUP mElaenont skills,  Drezck (Q937) veporvs a testerelest relisbility
covfiicient of (67 fopr o7 spocial sduestion undergraduates over a three
week interval.

The sceond ifnsurument wued win the belf-Giher Scale (S§«0 Form)
doveloped by bBerger (1952). The scale ylelds vwo seores, self acceplance
and accepltance of oiheva, The soli acceplonce asepects of the seale

1

medsures the extent to viileh o parson scuepbds, uees, and values his own
standavads =0 bhetaviors,  Thees? ste 30 selferacing fvems Tor the self
acceptance weale wieh splitohalt reliabilivy cosificients ranging from
T ove L899 {Bexper. 19540

The aoceptance of others sapeet ol the scale wessurey the extent to

wideh ¢ peveon socepts, relates to, wnd helps othewrs as pears.  Theve are

A8 s Tne dtens fox the acooprance ofF ovhere soclos with =plic haelf

Ao

reliobility coet¥icients xanging from (77 to (88 (Hevper, 19%2
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Both the IPSY and the ¥-0 foms gve copplataly reproduced in
Appendly B,

fivedos amd Velues Wrebshop,  The Avtitudes and Values Scalas,

XY XY

-

&
-

i

which iy shown du it vnnirwiy in o appendin A, was devised for this project
by tha project dicoctor, This 63 dtem solivvaling scale was, fn part,
based on the veslow Juvelaped by Frunece (1069) and Roblnson (1871}, This
scale measures thiroe vaxisbles: views and syercolypes concerning the
culiure of winority groups, the degree of poveonal dnvolvemest with
minowivy groups, and the views on che type of cducation that should be
given to miney Lty Muouds,

The test - re-test reldability coefvicient for the 1o ge in the
C groun wae vl dne perdod of tiwe bevween the test and the ve~test
was A2 weeks.  Thir vellabiliby cootiicient indjcates that the variables
R BUTEd By whe dtvlvwdes and Valoow Sesle are stabile overtine.

Lipenistics Workehope  The wingnistdes Reving Scsle was expressly

AL e

(533

devised For thin project by the project diveetor,  This scsle, voo, is
in Appendix B, AL awldodes S0 sellerating ivems,  The variables meawured
With ubds siste are the student s vicws ony

i, vhe degree o whiich o Bowdieapper childls deved opment

can e dafloenced,

»o

-
il
—

grrasy o spaciiice Leackings dn the aurviculuw {ov
the humdiaspped,

3. the stucdent s projectod geach!ing cutiivies,

b, the student "s projectved dlagnostle wbillities,

5. the suugent's projected ability to provide remedistion,

6. the clasrreon social alinate,
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whiie
7. diselpling, andg
. teaching wtrategies for children heving learning
drificultics.
The teat ~ re-test celldbilaity coedfflecfent Yoy vhe 16 3¢ in the
C groap was .03, The period of time detwaen the Lest and the re-test
wor 12 woeks,  Theks voliability coefiicient indleates the vaviable

measured by che Linguistics Rating Scuele sre relavively stabile over time,




CRATER 1T
BEST COPY AVAILABLE

RESELLS

The differences of the B and ¢ subjects' selfwratings before
. and afver the workshops constitute vhe hawde data of thls project,
Sueh suhjucuive_dauﬁ geansd Lo be nore appropriacely analyzed wich
nonsporanetcic statistics. Therefore, chl squaves weve uged for all
date sunalyscs iu vbhis project, These chi sguares were applicd to cach
itew of sIl the rating Qcalas vathew than vo total scores becsuse the
individual drems dnvolve differing foci of interest to this project.

Ingerporsousl $idiis Voerkshop., Tue interpersonal skills of the

......

EIPS and C groups were mearured with the nterporsonal Skills Questionnaire.
The chi square values for the diffevencs scores of uhe ElPS and € jproupe

for gach of the 20 fwems of this Questionwaire are iv Table 2

Nl




BEST COPY AVAILABLE

wltre
wn-_.".”w.,.“._-.,»“__m.-.m-;;%;ifinm.,-,m-,uu.".-.,w-n.,.,,wmw“..--..
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Statistical sinuificance war ebtained for only 2 irvems, item 6,

134 (3]

"1 live up to wy ideais," and item #7, Y1 @;moan influential wember in

proups 1 o heloap to,™ TL de possible shoo the Eypg subjects {elt wmore
influentisl 1 grovps as a vesuit of vhelr posiliee experiences in the
sewsitivity trailning vorkshop, iovover, ihe over-all findings of the
lntexpersondd HRILLs Questionneire do not support the fiest hypothesis

concerning ihe Jucveased interpersonal skiile of the £ opg BLOUD,

The cubjects’ avceptance of sclf was measured by 36 fvems on the Self-

Gther fSeale.  The ehi square valvee for the B and ¢ groups on these itews
Lo
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are ip Table 3, The foilowing fvem was the ondy ome found sigaiticant
out of the 38 items, "When 1 have vo address & group, i gat sell convelouns

. and bave Jidficuley ssying things well,™ This dtem, like itew #7 of the
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TeBLE 3
Chi Sguere Valees for fooe 3ad U
ok
Groups on dccephenes of Yeli item: ou Seli-Other Sexle
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0f the 84 chi squaves un the data from the Interpersonal Skills
Workshop, only % were significant, Althou h there may have been some

slignt Improvement iIn the E subjects' perceptions of their role in

IPS
groups, it must be concluded.that the over-all data do not support any
of the 3 hypotheses regarding the effects of the Interpersonal Skills
Workshop,

Attitudes and Values Workshop, ‘ihe attituaes and values of the

EA-V and C groups were measured with the Antitudes and Values Questionnaire.
The 63 items on this Questicmnaire were divided into 3 categories; those
involving cultural views of minority groups, personal involvement with
minority groups, and educational views of minority groups.

The chi square values for the 33 items involving the subjects' views

of th> cunlture of minority groups ave in Table 5. Three of these
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TABLE 5
Chi Squére Values for the EA-V and C Groups on Attitudes

and Values Scales Ttems on Cultural Views of Minority Groups

ITEM NO, Chi Squarec ITEM NO, Chi Square
1 3,20 3% 1.87
4 2;11 38 W4l
5 1.80 39 .90
8 6.55 ¥ 41 1,99
9 2,51 &4 2.69
11 .44 46 5.29
12 1.62 47 1.95
13 43 48 2,99
15 3.65 3Q 2.86
i7 1.2l 51 2,53
19 3,39 "5 2.32
23 2,53 50 8,51 ¥
24 » 78 59 1.87
.28 3.06 60 3.32
30 6.55 % 61 2,95
31 3.41 63 4.03
34 3.45

*Sionificant at .05 level
**Sianificant at .02 level
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33 items were significant:

item #8 - "It is wore important to teach black, reuarded children
to respect authority than white ratazded childran,"

item #30 - "Black women have more children so they can get more
weclfare money."”

{tem #56 = "Black people axe not ready to have full job and housing
-oquality now, but they will be in the future,"”

The significant findings for these items indicate the bagiunings of
positive changes in the’EA_v subjecta' stereotypes regarding minority
groups, However, because cf 30 of thase 33 items vere not significant,
the first hypothesis concerning tiie less neyative vigws of the culture of
minority groups of the £, y subjecte must be rejected,

The chi syuare values for the 21 items involving the subjects'

pexrsonal involvement with miuouvily groups are in Table 6, Three of these
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TARLY &
hi Soware Velues ot the Y.y and C Geoups on Attitudes

and Values Scale Items on Pursonial Invilvement with iHinority Groups

ITEM NO, Chi Square TI1EN NO, Chi Square
K &.28 29 1.05
7 72 3 1.36
1¢ 2,35 37 8,50 ok
14 W47 40 3,38
i6 3,13 42 5.28
18 RPN 49 .38
Y 524 %% 33 .03
22 3¢ 54 ;00
25 4,76 57 1.42
27 2,83 58 .65
62 6.00 ¥
*Significant =& .05 level
¥»Siznificant at U2 luevel

U IO U USRI SO R TS Y RE SRS
chi squares were significan:cs

item #2720 - "I am afreid of blsck puople.”

item 217 = "If I learned that one of my student's mother was a

drug addicc or n clcotoiic, 1 would try to help the
. chilé and his mcoter.”

{tern 62 - "I would rathevr teach minority retarded children such

ss Puerto Ficans axd indians than blacks."
The findings for item #20 ace cspecially important as they seem to

{indicate a recuction in fear of minority croups on the part of the EA-V Eroup.
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These findings seem to Indicate the beginnings of a desire by the
EA-V group to have greater personsl involvement with minérity groups.
However, because 18 of the 21 c¢hi squares were not significant, the
second hypothesis regavding the greater desire for personal imvolvement
with minorities by the EA~V group cannot be accepted.

In Table 7 there are the chi squore values for the 20 items involving

the subjects' views on the education to he given minorities, Two

TABLE 7
Chi Square Values for E, , and C Groups on Attitudes

and Values Scale Items on Educaticmal Views of Minority Groups

ITEM NO. Chi Square ITEM NO. Chi Square
2 2.63 36 5.61
6 1,72 43 5.92
8 6.55 * 45 .56
13 W43 48 2,99
21 6,55 *% 52 2.52
23 2.33 55 2,32
26 .36 59 1.87
28 3.06 60 3,32
31 3.41 61 2,95
32 o 72 63 4$.03

*Significant at .05 level
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of these chil squares were significant:
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item #8 - "It is more important to teach black, retarded 14825
children to respect authority than white retarded
children,"

item #21 - "If a retarded girl becomes pregnant, she shouid be
thrown out of school and she should not be allowed
to return." .

Item #8 was classified in 2 categories because it involves cultural
views of mincrities and resulting educaticnal measures to be taken for
these cultural characteristics. Item #21 involves general administruative
policy rather than spec;fic educational treatment. Therefore, these
findings do not support the third hypothesis in which it was predicted
that the EA-V group would have more positive educational values for
miqorities.

Ti = over=-all findings for the Attitudes and Values Questionnaire seem
to indicate only the begirnings of positive changes in the EA-V group in
terms of dispelling soume common stereotypes regarding minorities and a
reduction in the fear of minorities,

Linguistics Workshop, The items on the Linguistics Rating Scale were
grouped into rategories on the basis of the varilables measured., These
variables correspond to each of the 5 hypothesés projected the EL group as

well as supplementary information., The chi square valuas for each variable

are shown in Table 8,
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TABLE 8

Chi Square Values E; and C Groups on Linguistic Scale Items

Vaxiable ' ITEM NO, Chi Square
I. Degree o' influence on 1, 8, 13 11,64
handicapped c¢hild's development
II, Stress on Teaching the Handicappzd 2, 9 2,09
III. Projected teaching abilities 3, 4, 5, 6, 7, 10 10.66 *
11, 12, 16, 17
IV. DPrescnt diagnostic abilities 22 1,06
V., Projected diagnostic abilicies 23 13.86 *
VI. Knowledge of diagunostic tests 24 10,16 *
VII. Projected ability to remediate 25 9.88 %
VIII., Kuowledge or remedial techniques 26 15,62 *
IX. Stress on discipline 19 1,40
X. Classroom atuwosphere 20, 21 1,46
XI, Knowledge cf restructuring 28, 29 1.28
strateuies
X1II. Ability to restructure 30 0

*2ignificant at .0l level

The first variable listed in Table 8 involves the degree to which the
sujbects believed that handicapped children's development could be influenced
by education, Items #l, 8, and 13 were combined for this analysis. The
resulting chi square was significant thereby supporting the first hypothesis

in which it was predicted that the E, grsup would have more positive feelings

L
that the development of handicapped children could be influenced.

The second variable in Table 8 concerns the stress that should be given
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to certain teachings for the handicapped., The chi square values for
this variable was not significant; therefore, the second hypothesis
nmust be rejected,

The tﬁird variable involved the subjects' e¢valuations of their
future teaching abilities. The obtained chi square value was siguificant,
thus svpporting the third hypothesis in which it was stated that the EL
group would have more povsitive feelings about their abilities to develop
specific skills and abilities in their handicapped students,

The fourth, fifth, and sixth variables listed in .Table 8 are related
to the hypothesis which concerned the cubjects' diagnostic abilities. The
chi square for the groups' evaluatlon of their present abiliries to diagnose
their students’ learning problems was not significant. However, the chi
square for the groups' evaluations of their future abilities to diagnese
learniqg problems was significant. In addition, the EL group felt that
they kﬁew sig Lficantly more about diagnostic taests than the C group.
Therefore, these findiugs seem to support the fourth hypothesis in which
it was predicted that the E, group would have mors positive feelings about
their abilities to diagnose learning problams in their handicapped students.

Variables 7 and 8 in Table 8 correspond to the hypothesis concerning
the subjects' evaluation of their abilities to remediate their students'
léarning problems. Both the chi square for the subjects® projected abilities
to remediate and the chi square for the knowledge of remedial techniques
were statistically significant. Therefore, there is support for the
hypothesis in which it was stated that the EL group would have more
positive feelings about their abilities t»n remcdlate the learning problems

of their handicapped students,
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Additional data was obtaimed for the variables of stress on
discipline, classroom atmospherz, and restructuring strategies., None
of the chi-squares for these variables was significant, Of these 3
additional variables, the only one that was explicitly covered in the
Linguistics Workshop involved restructuring strategies. There was an

attempt to train the F, subjects to modify their teachings methods and

L
waterials when the students were not mastering them, From the statistical
results, this aspect of the Workshop was not effective.

The over-all findings for the Linguistics Workshop support 4 of the
5 projected hypotheses. Therefors, the Workshop seemed to be effective

in developing in the E; subjects a more positive view of their role in

educating handicapped children.



CHAPTER IV
DISCUSSION

The findings of this project are specifically discussed in relation
to each of the 3 workshops, .In addition, the limitations of this project
as well as the inclusion of the project findings in the special education

training program at Southern Connecticut State College are discussed.

Interpersona. Skills Workshop. The resulis of the statistical
analysis did not suppor£ auy of the 3 hypotheses regarding the improved
skills of the Erpg Broup. Drezek (1971) conducted a study on under=-
graduates in special education at Southern Connacticut State College who
participated in the Interpersonal Skills Workshop in the first year of
this project. He found that his experimental group had improved inter-
personal skills as measured by the Interpersonal Skills Questionnaire'and
improved acceptance of self and of others as w.asured by the Self~-Other
Scale., The discrepancy between Drezek's finiings and those of this
project may be due to the following factors: (a) Drezek used the paramatic
analysis of covariance statistic, while the non-par.metric chi square was
used for tﬁis special project; (b) Drezek used a probability level of .10
for statistical significance, while .05 was used for this project; (c)
Drezek analyzed total scores, while individual ltems were analyzed in this
project, and (d) each group is a different entity varying in its respon-
siveness Lo senaitivity trainirg. Gerber, wro conducted the sensitivity
training workshops for this project and for the Drezek study, found that the
workshop groups differed each semester, Some groups provided their own
structure and required minimal guidance and application exercises, while

other groups iacked structure and required maximum guidance and application

..‘28,-
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exercises, It seems likely that all 4 factors probably were involved
in the discrepant findings of the Drezek study and those of this project.

From the results of this study, it seems that sensitivity training
may be effective in making students aware of their feelings regarding
thelr interpersonal skills, However, it seems doubtful that changes in
well-~ingrained persomality traits involving the students' social inter-
actions can be modified through sensitivity training workshops incorporated
in a teacher training program,

A more productive approeach to personality varlables in prospective
teachars might be to pre~-select students who have desirable personality
traits rather than attempting to alter existing personality traits. It is
likely that there are many different types of personality traits and inter-
personal skills that are compatible with effactive teacher-pupil socilal
interactions, and not just one or a few types. Future researxrch should be
directed teward identifying the many different positive interpersonal skills
as well as negative interpersonal skills; di.e,, tralts that are not
compatible with effactive teacher-pupil social interactioms,

With the increasing surplus of special education teachers in many
locales, pre-selection of prospective teachers may enable training programs
to identify candidates with greater chances of teaching success, rather than
accepting anyone who is interested in special education as has often been
done, Stuilents with positive personality traits aund interpersonal skills
would be encouraged to‘continue in spceisl education, while those with
negative characteristics would be chauneled to other preparation programs
where personality variables are not as critical for effectiveness,

The means for implementing such a pre-selection process involve 2

.
[3
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steps, first the identification of negative interpersonal traits, and
secondly, the systoematic identification of such traits in prospective
teachers. Tests alone are probably not sufficiently valid or reliable
indicators of such personaliﬁy variables. It would seem imperative to
have iutensive interpersonal interactions between the faculty and the
students to identify these varlables, Sensitivity training might be an
excellent madium for such intensive interpersoral interactions, Therefore,
sensitivity training w5fksh0ps night be requircd of all students beginning
in 2 preparatory program so that those with negative personality traits
could he discouraged from becoming special education teachers and those
with positive traiis could be encouraged to continue in specvial education,

Attitudes acd Values Workshop. The statistical findings necessitate

the rejection of the 3 hypotheses regarding the more positive attitudes

and values o! the E,_, group to minorities, However, the analysis of the
statisticall! significaut items indicated a reduction in fear of minorities
in the Ty BTOup, and also a slightly more positive view of some aspects of
the cultu~» af minorities.

There were vo siinificant chunges In the views of the EA—V group toward
the type of education best suilted for minorities, This is an especilally
important varisble in light of the findivgs by Rubin, Krus, and Balow (1973)
that average 1Q children are being placed in special classes for the retarded
on the basis of their social cluss, It seens thiat prospective tcachers
have strongly ingrained views toward the education for lower class and
ninority children, and these vionws are cxceedingly difficult to modify.

Thore are 2 factors that msy, in part, cxplain the statistical findings

for the Attisudes and Values Workshop. First, 12 sessions may have had



BE,

w3l
inadequate time to guide studeuts to become aware of their views of
minoritics, and alsc to modify these views., Secondly, some students
may have authoritarian or prejudiced personalities (Allport, 1958), To
change such a personality requires the modification of a whole life
pattern. It is unlikely that this can be accowplisiied through a "talking"
or workshop approach.

On the basis of the findings, it seems that assassment and modification,
when possible, of the attitudes and values toward minorities of prospective
specilal education teachers should be part of all preparatory programs,

This would have to be done on an intensive basis throughout the first year
of the students' program,.

Those students with positive attitudes toward minorities would be
encouraged to teach the many minority group children found in urban settings.
Those students identiiied as having prejudiced personalities, or unalterable
negative att’tudes toward minorities, would be encouraged to teach middle
class, suburban handicapped childrzn, It might be deemed necessary that
some, or even all, students with such prejudiczd personalities would be
encouraged to enter a field of preparation other than education. It 1s
likely that most tesachers of normal or handicapped children will have
coutact with lower social class and/or minori“v group children. If such
students are allowed to continue in c¢ducation, non-cgalitarian practices
such as thoue identified by Fubin Krus, anc Balow will never abate,

Linguistics Workshop, The statistical {indings for the Linguistics

Workshop supported 4 of the 5 hypotheses. Therefore, the EL subjects had
more positive views about their abilities to improve the development of

handicspped children through diagnosing and treating their learing problems
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in language, It must be stressed that the students' feelings about
their abilities were assessed, and not their actual abilities. However,
the students feelings about their abilities are probably as important
as their actual abilities. ‘

These findings indicate that undergraduates can be trained as
resource tcachers. Therefore, a basic foundation for training highly
specialized resource teachers can be 14id when the students are under=
graduates. This fcundation can be built upon when the students enter
graduate treining, Therefore, the discontinuity of training where under-
graduates are trained to teach onme type of self contained class and then
as graudates they are trained as resource teachers for all types of
handicapped children can be avoided.

By contrasting the findings of the Linguistics Workshop with those
of the Interpcrsonal Skills and Attitudes and values Workshops, it might
be congluded that 1t is moxe productive to train students to teach than
to modify their personalities or attitudes. Therefore, training programs
should be built around pre-selecting students with certain traits, and
then concentrating on how to train these students to actually teach.

The Lingulstics Workshop seemed to be an cffective way of training
s;udents in highly specialized skills without the use of psychological
and educati.nal jargon, labels, classifications, and causative factors.
By guiding the students to identify languaze problems, they were able
to learn to truat these problcms.

The Workshop also demomstratcd that tha best way to teach a student
to teach is to allow him to immediately apply what he learns to actual

children., The traditional dichotomy of courses vs. practicums and
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. and student teaching experiences in most undergraduate programs does
pot seem to be an effective way of teaching students to teach, Rather,
each course involving how to identify or treat handicapped children's
problems should include immediate application with actual children.

Tt would seem that training prospective teachers to dlagnose and
treat learning prcblems of all types of handicapped children should be
the basic approach pervading all courses in a teacher training program,
Students should be given training and experience in linguistics, perceptual-
motor, and academic arecas so that they can eventually deal with any type
of problem in any type of handicapped child.

Limitations of the Project., There are 4 major limitations of this

Préject: (1) the nature of the subjects, (2) the amount of time,
(3) the methods of assessment, and (4) the areas of training.

Bqth the E and C subjects of this projurct were volunteers. The C
group was equivalent to the E group in that they were volunteers who
could not participate in the Workshops because of scheduling problems.
However, the degree of generalization from the E and C groups to all other
students who did not volunteer is limited. Approximately % of all
students asked to volunteer did so. However, the remaining % are
qualitatively different in that they were unwilling to find out about their
interpersonal skills, attitudes and values, and ways cf improving their
teaching abilities. How changes would be effected with those students
who did not volunteer is a much more difficult problem to attack.

‘The number of workshop sessions was limited to 12, This was necessitated
by the factor that the workshops had to be fitted into the semester schedule.

It is likely that 12 sessions was not adequate time for any of the 3
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workshops areas. Therefore, the findings should be viewed as minimal,

The maethod for assessiny the 3 arcas of training was through self-
rating questionnaires, Although feelings are important indices of change,
they certainly are not sufficient. Future studies of this nature should
combine assessment of feelings with assessment of behavioral changes.,

For cxample, interpersonal skills can be behaviorally evaluated with
instruments such as Fldnders® interaction analysis (Amidon and Flanders,
1963). .

The areas of training were circumscribed by the history of this
project., For example, linguistiecs was just one of several areas in which
the students might have been trdined. Differing results might have been
obtained had workshops on perceptual-motor or academic areas been given.
The Attituicss and Values Workshop primarily stressed racial minorities,
Had lerr social class children been stressed differing results might
have been obtaincd,

Inclusion of Project Findinae in Special Education Curriculum, The

findings of this project are being used as part of the basis of the re-
conceptualization of the undergraduate training program in special
e@ucation at Southerm Connecticut State College., Because of the great
numbers of students wanting to enter special education, it is becoming
necessary to devise criteria for selecting prospective teachers who have
greater chances of success, Obviously, the use of grades alone is not
adequate, Fre-selection criteria invulving the student's interpersonal
skills and attitudes and values are buing developed, -

A non-categorical approach with various training modules is also

being conceptualized for the undergraduate training program. This
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approach will include training modules in various areas of competency
such as behavior modification, linguistics, perception, qud academics,
The format of the Linguistics Workshop will provide the basis for
developing these training modules,

This special project has enabled the special education department
to try new approaches that would not have been possible without federal
support, This project has opened new avenues of thinking for the
faculty, and hopefully will improve the prospective taacher and the

educaticn she provides to her students,
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APPENDIX A

SOUTHERN CONNECTICUT STATE COLLEGE Esther Minskoff

SPECIAL EDUCATION DEPARTMENT Associate Professor

WORKSHOP EVALVATION FORM

Workshop Class Date

Please evaluate this workshop as honestly and completely as possible,
Your name has not been requested so you can be as candid as you like.

1. Do you feel that you benefited from the workshop?

Yes . No

(a) If yes, how?
+ (b) If no, why not?
2. What were the good points of the workshop?
3., What wefe the bad points of the workshop?

4, Compare the effectiveness of the workshop in training you to be a

special education teacher with the effectiveness of your regular
course work,

(a) In what ways was your regular course work more helpful than
the workshop?

{b) In what ways was the workshop more helpful than your regular
Q course work?




WORKSHOP EVALUATION FORM

Workshop Class _ Date

5, What content or activities would you recommend adding to the
workshop? ,

6., What content or activities would you recommend deleting from the
workshop?

7. Make any comment about your experiences in the workshop that you

feel would be helpful in improving it for future students?



NAME

APPENDIX B

DATE

IPSQ FORM P

This is a study of some of your attitudes toward your behavior with

others,

best answer is what you feel is true of yourself.

0f course, there is-no right answer for any statement.

The
Your own individual

score will not be used, but everyone's scores pooled to see as a group
how you rate yourselves, Therefore, your scores will be kept completely

confidential,

Ut £ W
a0y

)
()
(3)

me——
— R

— &
— (3)

(6)
)
(8)

(9

_ao
__au
a2
)
_aw
. as

You are to respond to each item according to the following:

Not at all true of myself
Slightly true of myself
About half-way true of myself
Mostly true of myself
Completely true of myself

I am confident of myself.
I can share other people's feelings.

When objectivity is called for, I resist the urge to take sides
and play favorites, .

I say what I feel,

I understand the impact other people have on my feelings and
behavior,

I live up to my ideals,
I am an influential member in groups I belong to.

I understand the special ways in which people behave when they
are in groups,

I understand the impact I have on other people's feelings and
behavior,

When I have ¢ personal problem I can handle it.
I know who. I am.

I am stable and consistent in my relationships,
My opinions ard insights influence other people.
I lead groups effectively,

I understand what motivates tiie behavior of people I kiqw.

-40 -



-41-

NAME DATE

IPSQ FORM P

. (16) I am a good listener.
(17) I don't fall apart, even when I'm quite upset.

(18) If necessary, I can change my way of doing things to meet
others' needs,

(19) When other people are upset I can gtay calm.

(20) I understand what motivates my behavior.




APPENDIX B
SO FORM 1

This is a study of some of your attitudes. Of course, there is no right
answer for any statement. The best answer 1s what you feel is true of
yoursel£, .
You are to respond to each question on the answer sheet according to the
following scheme?

1 2 3 & 5
Not at all Slightly About half- Mostly True
true of my- true of way true of true of of
self myself myself mysel £ myself

Remember, the best answer is the one which applies to you.

1, I'd like it if I could find someone who would tell me how to solve
my personal problems,

2, 1Idon't question my worth as a person, even if I think others do.

3. I can be comfortable with all varieties of people == from the highest
to the lowest,

4. I can become soc absorbed in the work I'm doing that it doesn't bother
me not to have any intimate friends.

5. I don't approve of spending time and energy in doing things for other
people. I believe in looking to my family and myself more and letting
others shift for themselves,

6. When people say nice things about me, I find it difficult to believe
they really mean it, I think maybe they're kidding me or just aren't
being sincere.

7. If there is any criticism or anyone says anthing about me, I jJust
can't take it.

8. I don't say much at socisl affairs because I'm afraid that people will
criticize me or laugh if I say the wrong thing.

g, I realize that I'm not living very effectively but I just don't believe
that I've got it in me to use my energies in better ways.

10. I don't approve of doing favors for people. If you're too agreeable
they'll take advantage of you.,

11. I look on most of the feelings and impulses I have toward people as
being quite natural and acceptable. '

-42_



12,

13,

14.

15.
16,

17,
18.

19,

20.

T 21,

22,

23,

24,

25,

26.

27.

28,

29,

30.
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Something inside me just won't let me be satisfied with any job
I've done -- if it turns out well, I get a very smug feeling that
this is beneath me, I shouldn't be satisfied with this, this isn't
a fair test,

I feel different from other people. I'd like to have the feeling of
security that comes from knowing I'm not too different from others.

I'm afraid for people that I like to find out what I'm really like,
for fear they'd be disappointed in me.

I am frequently bothered by feelings of inferiority, .

Because of other people, I haven't been able to achieve as much as
I should have. ’

I am quite shy and self-consclous in social situations.

In order to get along and be liked, I tend to be what people expect
me to be rather than anything else,

I usually ignore the feelings of others when I'm accomplishing some
important end.

I seem to have a real inner strength in handling things. I'm on &
pretty solid foundation and it makes me pretty sure of myself. '

There's no sense in compromising. When people have values I don't
like, I just don't care to have much to do with them.

The person you marry may not be perfect, but I believe in trying to
get him (or her) to change along desirable lines.

I see no objection to stepping on other people's toes a little if it'll
help get me what I want in life,

I feel self-conscious when I'm with peop.e who have a superior position
to mine in business or at school,

I try to get people to do what I want them to do, in one way or another.

I often tell people what they should do when they're having trouble in
making a decision,

I enjoy myself most when I'm alone, away from other people,
I think I'm neurotic or something.
I feel neither above nor below the people I meet,

Sometimes people misunderstand me when I try to keep them from making
mistakes that could have an important effect on their lives. o~
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31. Very often I don't try to be friendly with people because I chink
they won't like me,

32. There are very few times when I compliment people for their talents
. or jobs they've done.

33. I enjoy doiag little favors for people even if I don't know them well.
34. I feel that I'm a person of worth, on an equal plane with others,

35. I can't avoid feeling gui.ty about the way I feel toward certain
people in my life,

36. I prefer to be alome rather than have close friendships with any of
the people around me,

37. I'm not afraid of meeting new pecple. I feel that I'm a worthwhile
person and there's no reason why they should dislike me.

38. I sort of only half-believe in myself,

39. I seldom worry about other people. I'm really pretty self-centered.

40. 1I'm very sensitive. People say things and I have a tendency to thiunk
they're criticizing me or insulting me in some way and later when I

think of it, they may not have meant anything like that at all.

41, I think I have certain abilities and other people say so too, but I
wonder if I'm not giving them an importance way beyond what they deserve.

42, I feel confident that I can do something about the problems that may
arise in the future.

43. I believe that people should get credit for their accomplishments
but I very seldom come across work that deserves praise.

44, When someone asks for advice about some perscnal problem, I'm most
likely to say, "It's up to you to decide," rather than tell him
what he should do,

45, T guess I put on a show to impress people., I know I'm not the person
I pretend to be.

46, I feel that for the most part one has to fight his way through life.
That means that people who stand in the way will be hurt,

47. I can't help feeling superior (or inferior) to most of the people
I know.

48. I do not worry or condemn myself if other people pass judgment
against me,

49, I don't hesitate to urge people to live by the same high set of
values which I have for nmyself,

' []ﬁﬁ:‘ 50. I can be triendly with people who do things which I consider wrong.
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57,

58,

59,

60.

61,

62,

63.

64,

I don't feel very normal, but I want to feel normal,

When I'm in a group I usually don't say much for fear of saying
the wrong thing,

1 have a tendency to sidestep my problems.

If people are weak and inefficient I'm inclined to take advantage
of them, I believe you must be strong to achieve your goals,

1'm easily irritated by people who argue with me.

Whea I'm dealing with younger persons, L expect them to do what I
tell tiem, -

I don't see mich point to doing things for others unless they can do
you snme ~ood later on,

Even when people Jo think well of me, I feel sort »f gullty because
I know I must be fooling them =-=- that if I were raally to be myself,
they wouldn't think well of me.

I feel that I'm on the same level as other people and that helps to
establish good relations with them, .

If somecne I know is having difficulty in working things out for
himself, I 1lil:2 to tell him what to do.

I feel that reople are apt to react differently to me than they would
normally re:ct to other people.

i live too much by other people's standands.

When [ have tn address a group, I get self=-conscious and have
difficulty saying things well,

If I didn't always have such hard luck, I'd accomplish much more
than I have,
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APPENDIX B

Esther H. Minskoff
Associate Professor

LINGUISTICS RATING SCALE

Class Date

This is a study of your attitudes toward teaching language.

Please

check the one choice for each item that best describes your feelings.
There is no right answer.
describes you.

1
. @

The besi answer is the one that you feel truly

I believe that a handicapped child's language development (i.e., his
grammar, vocabulary, and speech) can be influenced to a:

(a) strong degree.
(b)) moderate degree,
(¢) limited degree.
(d) cannot be influenced at all.
2. language development in the curriculum for handicapped children should
be given:
(a) strong emphasis,
- (b) moderate emphasis.,
(¢) 1limited amphasis.
(d) no emphasis.,
3. When I teach, I will be able to provide:
(3) excellent language training for my student-,
(b) adequate language training for my students.
(¢c) poor language training for my students.
] {d) I will not be able to provide language training
at all,

4, In terms of specific lessons for teachiug grammar (e.g8., tense, action
sentences, sentences showing cause and effect), I will be able to

. ' provide:
. (a) excellent lessons.
. (b) adequate lessons.
___ (c) poor lessons.
(d) I will not be able to provide any lessons,

5.. In terms of specific lessons for developing vocabulary (e.g., nouns,
verbs, adjectives) appropriate to the development level of my students,
I will be able to provide:

(a) excellent lessons.

(b) adequate lessons.

(c) poor lessoms,

(d) I will not be able to provide any lessons.

~(, -
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LINGUYSLICS RATING SCALL

+AM3 o Class _________ Date

T —————

6, Tua tecms of specific lassons in auditory pexception (e.g., discrimipation
ci leiter souvads, rhymirgz), I will be able to provides

e (a excellent lescons,
(b) acdeuate lessoans,
(c) rpocr lessons.
e — () 1wll pot be able to provide any lessons.

7.  .u temms 2x specific lessnas in visval perception (e.g., figure
groand re ations, spatial relations, shape discrimination), I will be
able tn provide:

(c) excellent lessons,

(b) adequate lessong.,

(¢) poor lessons.

(d) I wiil 20t be able to provide any lessons.

il

8., " belleve that it is posaible to influence a handicapped child's
reAd U3 anlliny to ot

(a) strong degrec.
(b) moderate degree,
—— (¢) Tiritcd degree,
(d) canuot be in“luenced at all,

|

|

9, Readine i-struction in the curriculum for hLandicapped children should
be gi.en:

(a) stvorg emphasis.

(b) moderate emphasis,

. {(¢) limited emphasis.
_ (@) 1w cmphasis,

10, When T teach, I will be able to provide:

(a) exrellanc reading instruction for my students,
(b) adeguate reading instruction for my students.
(¢) poor r-ading instruction for my students.
(d) I will not be able to provide any reading

' instruction.

1l

11, In terms of specific lessoms For teaching reading through 2 phonics
. approach (e.g., word families, sound blending), I will be able to provide:

(a) excellent lessons,

{b) adequate lessons.

(c) poor lessons.

(d) 1 will not be able to provide any phonics lessons.

]
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LINGUISTICS RATING SCALE

Name . Class Dat:

¢ 12, In terms of specific lessons for teaching reading through a look
and say or sight approach (c.g., experience charts, kinesthetics
methods), I will be able to provide:

o (@) excellent lessons,

(b) adequate lessons,

(c) poor lessons,
I will not be able to provide any lessons
using a look and say method.

—_— D)

13, 1 belifeve that it is possible to train intellectual abilities in
handicapped children to a:

(a) strong degree,
(b) moderate degree,
(c) limited degree.
(d) not possible at all,

14, 1 believe that:

memory skills are more important than thinking
skills in educating retarded children,

(b) thinking skills are more important than memory
skills in educating retarded children,

both memory and thinking skilis are equally
important in edueating retarded children,
don't know if memory or thinking skills are
more importent.

— (a)

— ()

—_— @)

15, I believe that in the education of retarded children it is
important to:

give primary stress to concrete areas that
require rote memory and secondary stress to
: abstract areas that require problem solving

. skills.

. (b) give primary strcss to abstract areas that
require problem solving skills and secondary
stress to concrete areas that require rote
memory,

(c) give equal stress to concrete and abstract
areas, whenever possible,

(d) don't know,

— (a)
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17,

18,

19,

20,
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LINGUISTICS RATING SCALE

Class ________ Date

In terms of specific lessons for training memory (e.g., labelling
and kinesthetic cues for visual memory and rhythm for auditory
memory), I will be able-to provide:

(a) excellent lessons,

(b) adequate lessons.

(c) poor lessons,

(d) I will not be able to provide any lessons
for tralning memory.,

In terms of specific lessons for training thinking processes
(e.g., classifying, associating, absurdities), I will be able to
provide:

(a) excellent lessons.

(b) adequate lessons,

(¢) poor lessons,

(d) I will pnot be able to provide any lessons
to train thinking processes,

e ————

I believe that whenever possible the teacher should ask questions
which require:

(a) short student answers which require minimal
thinking skills and verbalization.

(b) 1long student answers which require much
thinking skills and verbalization.

(c) don't know,

|

1 believe that maintaining discipline is:

(a) one of the most important aspects of effective
teaching.

(b) is only necessary so teaching can take place,
but is not important in itself,

(¢) not important for effective teaching.

I believe that the teacher should:

(a) do most of the talking in the classroom and
the students should speak only when called
upon,

(b) do the same amount of talking as the students
do.

(c) talk as little as possilbe, while the students
should talk as much as possible,

—————
e —————
St ——
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LINGUISTICS RATING SCALE

-

Nane Class Date

21, I believe that there should be:

(a) tcomplete freedom for the children to talk
and move around the classroom.
{(b) some freedom for the children to occasionally
talk and move arcund the classroom,
(c) 1little freedom for the children to talk and
move around the classroom.

22, When I am in the classroom, I am:

(2) strongly aware of the language characteristics
of the students,

(b) moderately aware of the language characteristics
of the students.

(c) somewhat aware of the language characteristics
of the szudents,

(d) not aware of the language characteristics of
the students,

IR

23. When I teach, I:

(a) will definjtely be able to identify children
with possible lcarning disabilities in language.

(b) may be able to identify children with possible
leaining disabilities in language,

(¢) will aot be able to identify children with
possible learning disabilities in language.

i

24, My knowledge of diagnostic tests such as the ITPA, Wepman, Frostig,
and Purcdue is:

(a) excellent,
(b) rmederate,
(¢) limited.
(d) none,

il

25, When I teach, I think I will be:

(a) wvery good at training children with learning
disabilities in language.

(b) adecuate at training children with learning
disabilities In language.

(c) poor at training children with learring
d¢isabilities in language.,

(d) totally unable to train children with learning
d1:ibilities in language.

]
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LINGUISTICS RATING SCALE

Name Class Date

————————

26. My knowledge of remedial techmnique such as the Frostilg, Fernald,
Kephart is:

(a) excellent,

(b) moderate.

(¢) 1limited.

(d) none.

27. A child's incorrect response to a question is important because:

(@) 1it shows he has not mastered the underlying
process

(b) it can be used to teach the child the desired

learning.

both of above,

ch#Id's incorrect response 1s not particularly

important,

» rosvre————a—

.
a. o
e

28, When a child answers a question incorrectly, it is bost to give him
the correct answer so he is not frustrated and so the lesson will run

smoothly:

(a) strongly agree,
(b) agree.
(¢) disagree,
(d) strongly disagree.

T ———

29, When a child answers a question incorrcctly, it is best to lead him
to the correct response by re-structuring the teaching situation even
if he meets frustration and the lesson is slowed,

——

—____ (a) strongly agrec.
o (b) agree.

(c) disagres.

(d) stronply disagree,

30. When & child responds incorrectly, [ will be able to ro-structure the
teaching situation to lead him to the correct  response ( .g8., by
providing cues in another sensc modality, using a recognition instead
of a recall task): -

(a) wvery well,

(b) adequatelry.
- {¢) poerly.

(d) not at all,



